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	How can the Registered Teacher Criteria be met by teachers in specialist roles in secondary schools?
	Item 12a


Introduction
The Registered Teacher Criteria describe the essential knowledge and capabilities required for quality teaching in New Zealand.  They apply to all teachers seeking to gain or renew a fully registered practising certificate.  A practising certificate is required for anyone employed in a teaching position in the general education system. 
Concerns have been expressed that there are some roles in secondary schools where it may not be obvious how the teacher can provide appropriate and robust evidence of meeting all the Registered Teacher Criteria in order to renew a ‘fully registered’ practising certificate.  This may happen when a teacher in order to focus exclusively on a specialist position ceases to carry out any ongoing/regular classroom teaching.  

This resource provides advice to such teachers and their principals. It includes general advice and also some examples of the kind of evidence that may occur in the process of their daily work that relate to the Criteria which may seem outside the scope of their work. 



Guiding principles


1. If a teacher is employed in a teaching position, it is most likely they would 
be able to meet the Registered Teacher Criteria unless they are casual day relievers.
2. All those employed in teaching positions and employed as teachers must have a current practising certificate

3. The Registered Teacher Criteria, including the indicators for each Criterion, apply to a range of teaching situations and contexts, including the ‘teaching’ or ‘leading learning’ of professional colleagues.  This is commonly known as pedagogical leadership.

4. It is important to ‘unpack’ the Criteria, regardless of the teaching role or context.  Teachers will consider what evidence from their daily practice of meeting the Criteria would appropriately be identified in that context.
5. It is important to remember that the teaching service considered is across the three years of  a practising certificate so meeting the criteria can be demonstrated and evidence gathered across that time period including from a teacher having been in a number of different roles and even different schools

6. The Registered Teacher Criteria have the potential to guide the professional practice of all teachers and assist their on-going professional learning and development.  This will only happen when teachers, professional leaders and others fully engage with the Criteria.  

7. If it becomes clear that a teacher is unable to identify sufficient, robust opportunities for gathering evidence for meeting all the Criteria from across the time period, they may still reapply for a practising certificate in the category of ‘Subject to Confirmation’.
Who counts as the ākonga / learners?  


The first and most important thing to remember about the Registered Teacher Criteria is that the learners may be children, young people, colleagues, or groups of teachers in formal learning situations.  Therefore, roles such as professional leadership roles which have a mandatory focus on pedagogical leadership, clearly relate to all of the Registered Teacher Criteria.  


Leadership for learning
A number of roles in schools, for example Resource Teachers Learning & Behaviour or Specialist Classroom Teachers, have a strong pedagogical leadership focus.  They facilitate professional learning and development to develop effective teaching practice that will benefit all of the teacher’s ākonga.
Professional leaders are required to focus primarily on pedagogical leadership for their teaching teams.  The Council has developed matrices which show how the Registered Teacher Criteria map across to the professional standards for professional leaders.  Both primary and secondary principals have agreed that evidence for professional standards can be used to demonstrate the Registered Teacher Criteria and vice versa.  The direct ‘learners’ are the teachers whose professional learning the leader is responsible for - and thus, indirectly, to the children or young people at the school or ECE service.
It is the job description not the job title that matters


There are other secondary school positions which, if focused on professional leadership of other teachers, will almost certainly give rise to daily professional practices that relate to all of the Registered Teacher Criteria.  However it is not the ‘job title’ itself which will determine whether or not the position has a pedagogical leadership focus.  A good example may be the Information Technology Head of Department. When a teacher in that role does not teach students/young people, but is responsible for leading other teachers in good professional practice utilising information technology, very likely there will be sufficient evidence arising from that work that exemplifies the Registered Teacher Criteria.  


If, however, the teacher in that role is focused only on technical maintenance of the IT network etc, then it is most likely they will be unable to identify evidence from their recent professional practice to meet some of the Registered Teacher Criteria.  In that case, if the teacher has not been responsible for ongoing/regular  teaching of either colleagues or enrolled children / students (for two of the previous five years), then they may need to reapply for a practising certificate in a different category i.e. ‘Subject to Confirmation’.  



What is the difference between registration issued with a ‘Full’ and a ‘Subject to Confirmation’ practising certificate?


Both of these practising certificate categories entitle a teacher to be legally employed in a teaching position.  Currently, Subject to Confirmation shows that the teacher is an experienced teacher and means one of two things; either the teacher has been out of the teaching service longer than two years in the previous five, or they have not been employed in a teaching position in the general education system where they have been engaged in the full cycle of teaching and learning.  In both cases, when the teacher returns to a teaching position in the general education system, where they are engaged in the full cycle of teaching and learning, they can re-apply for a ‘Full’ practising certificate after at least three months supervised teaching.

Guidance Counsellors

As with other roles mentioned so far, Guidance Counsellors may very well include some conventional teaching as part of their daily professional practice.  This may be in a curriculum area such as Mathematics or it may relate very closely to the Health Curriculum where they teach modules to whole classes or to groups of ākonga.  In these circumstances, it will be possible over time for the counsellor to identify evidence of their daily practice that relates to all of the Registered Teacher Criteria.  

In the case of Counsellors focussing exclusively on one to one clinical counselling, this may be more difficult.  The exemplars provided below give some examples of how clinical practice may be seen as a teaching / learning relationship and set in a context of curriculum planning related to the Health Curriculum.  There may be some counsellors who are trained, qualified and registered teachers who will not wish to construct their counselling role in this way, and therefore they will still be able to reapply for a practising certificate in the category of Subject to Confirmation - and thus will still be able to be employed permanently in a teaching position.


What is the role of the ‘indicators’ when assessing each of the Registered Teacher Criteria?  

A frequently asked question is ‘do we have to meet all the indicators?’  Also asked is ‘do the published indicators matter or can we make up our own?’

The indicators do matter and must be taken into account when making a judgement about whether there is sufficient / robust evidence to support a positive assessment. The indicators give an indication of expected breadth and depth of scope required to meet the criterion.  Where there is a perceived weakness or absence of evidence for an indicator, this should be seen as a signpost for on-going professional learning and development however the indicators are not a ‘check list’ and you cannot ‘fail’ to meet a criterion if one indicator is seen as a real weakness or there is no evidence of meeting it.  
A school may wish to add context specific indicators for the Criteria.  These must be seen as additional and not instead of the published indicators which do need to be addressed when considering each criterion as a whole.

Who should appraise specialist teachers?  How does the employer gain assurance of competence against the criteria?

In most cases, the professional leader should be able to work with a specialist teacher to identify appropriate evidence that they meet the Criteria.  Using the Council’s resource Knowing and Working with the Criteria will be helpful.  If this is done early in an appraisal cycle, then when the appraisal conversations come round, the teacher will have known what sort of evidence should have been documented in preparation for the appraisal discussion.


Some Guidance Counsellors believe their appraisal needs to be undertaken externally to the school, with a brief report furnished to the professional leader.  In this case, the professional leader / employer will still need to satisfy themselves that all the Registered Teachers Criteria have been met and that a robust process has taken place such that she or he can endorse the registration application with confidence. 

It can be good practise for teachers working in a specialist area to seek peer review from colleagues who share their specialism.  This may come from advisory services or from a respected colleague in another school.


Examples of evidence 

The Council’s website provides some examples that teachers have identified of how daily practice in some specialist roles can give rise to evidence for meeting the Registered Teacher Criteria.  They can be found at www.teacherscouncil.govt.nz/rtc/Criterion_examples_Specialist_Teachers_Final.doc.

These are intended to ‘get you started’ in thinking what these Criteria should look like in your school and specifically in your role, and what evidence could be identified that show that these practices / dispositions do occur. They are by no means comprehensive but a starting point for considering what are the practices that meet the criterion and what may be the evidence a teacher could show.
At the same time it is also helpful if you refer to the Draft Evidence Guide that was used in the Registered Teacher Criteria workshops as there will still be aspects identified for the criteria that are still relevant in specialist teaching roles.

� The Council acknowledges and thanks the contribution to this resource made by a small working group of specialist teachers in December 2010.
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